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The Prohibition Movement: Arizona Votes  

Lesson Plan 
 

Grade Level: 11th Grade      Lesson Length: 3-4 class periods 

 

Learning Objectives 

 Students will analyze the pros and the cons of adopting a law banning the sale and distribution of alcohol. 

 Students will learn about the foundation behind the push for the Prohibition movement in America. 

 Students will understand the concept of initiative concerning the creation of laws in Arizona. 

 Students will apply their understanding of Prohibition both in written format as well as orally through a mock 

debate. 

 

Essential Questions 

 What are the advantages and disadvantages (social, political, and economic) of prohibiting alcohol? 

 What was the role of women in the Prohibition movement? 

 How did the perception of Prohibition differ between rural areas and urban areas? 

 What were some of the main goals of the Progressive Era? 

 What are some of the strategies/reasoning that campaigners used to try and influence voters for or against 

the prohibition of alcohol? 

 

Background 

     As America entered the 20th century, the Progressive movement became stronger. Among the new ideas of this 

movement were women’s rights, the assimilation of new immigrant groups, worker’s rights, and favoring the idea of 

temperance. Throughout the rural South and West, states gradually began to experiment and latch onto the idea of 

abstinence from alcohol for various moral, economic, and ideological reasons. Through influential groups such as the 

Women’s Christian Temperance Movement and the Anti-Saloon League, temperance groups became a powerful 

force in American society. Right after admittance into the Union, Arizona voters, split on the idea of Prohibition, soon 

faced a decision that many states before them were grappling with: whether or not to prohibit alcohol within its 

borders.  

 

Materials 

 1913 Arizona Municipality Election Results (attached) 

 American Prohibition Timeline/Vocabulary (attached) (optional) 

 Arizona 1914 State Initiative Voter Guide (attached) 

 Pamphlet Note Taker Guide (attached) 

 Position Paper and Mock Debate Instructions/Rubrics (included in lesson plan) 

 

Vocabulary Words

 Temperance 

 Municipality 

 Amendment 

 Initiative 

 Wet 

 Dry 

 Progressive Era 

 Distillery 

 Propaganda 
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 Bootlegging 

 Anti-Saloon League 

 Referendum 

 

 Women’s Christian 

Temperance Union 

 

Activity 

1. Day 1: Before activity, the students should have already been introduced to any Progressive Era content 

appropriate for the class. This should include women’s rights and renewed religious activism, especially 

concerning social elements (sometimes referred to as the Third Great Awakening).  

2. Introduce the topic of the Prohibition movement within different states, especially in rural parts of the country 

such as the South and West. Transition to Arizona statehood and the role the Prohibition movement played 

in the state’s infancy, such as municipalities’ votes to go wet/dry in 1913 (election results and worksheet are 

attached). Optional: give students vocabulary/timeline of Prohibition terms and events to introduce them to 

important topics (attached). 

3. Days 2 and 3: Divide class into four groups. Two groups will be researching the PROS of prohibiting 

alcohol, and two groups will be researching the CONS of prohibiting alcohol. Distribute copies of the Arizona 

1914 State Initiative Voter Guide (attached) regarding the proposition concerning Prohibition, which includes 

the reasoning made by groups for and against prohibiting alcohol. Students will read through the pamphlet 

in their groups to determine the arguments made that support their assigned position (a note taker guide is 

attached for students to complete). After reading the pamphlet, and completing the note taker guide, 

students will decide who will focus on which argument(s) and write a three-paragraph position paper arguing 

their assigned position based upon evidence from the pamphlet. Students should work on their essays 

individually. Essays not completed in class will become homework due the next day. 

4. Day 4: Two debates will be held, moderated by the teacher. If there is a teacher aide or another available 

teacher who can moderate, the two debates can be held simultaneously to save time. In the debate, 

students will use evidence from the pamphlet, their notes, and their understanding about the topic to 

persuade the moderator and audience that their stance is most preferable and logical (debate instructions 

and rubrics are attached). Students will turn in their position papers and note takers at the conclusion of the 

debate.  Each student must speak at least once during the debate. Groups will alternate speaking after each 

rebuttal until everyone has spoken and closing statements are made.
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Standards  

Arizona State Social Studies High School Content Standards 

Strand 1, Concept 7, PO 2a 
 

Assess how the following social developments influenced American society in the late 
nineteenth and early twentieth centuries: Civil Rights issues (e.g., Women’s Suffrage 
Movement, Dawes Act, Indian schools, lynching, Plessy vs. Ferguson) 

Strand 1, Concept 7, PO 3c Analyze events which caused a transformation of the United States during the late 
nineteenth and early twentieth centuries: Progressive Movement (e.g., Sixteenth 
through Nineteenth Amendments, child labor) 

Strand 1, Concept 7, PO4 Analyze the effect of direct democracy (initiative, referendum, recall) on Arizona 
statehood. 

Strand 3, Concept 2, PO8 Analyze the structure, power, and organization of Arizona’s government as expressed 
in the Arizona Constitution: direct democracy by initiative, referendum, and recall 
processes. 

 

 

AZCCRS – English Language Arts/Literacy in History/Social Studies Grades 11-12 

11-12.RH.1 Cite specific textual evidence to support analysis of primary and secondary sources, 
connecting insights gained from specific details to an understanding of the text as a 
whole. 

11-12.RH.6 Evaluate authors’ differing points of view on the same historical event or issue by 
assessing the authors’ claims, reasoning, and evidence. 

11-12.WHST.1 Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), 
distinguish the claim(s) from alternate or opposing claims, and create an organization 
that logically sequences the claim(s), counterclaims, reasons, and evidence. Develop 
claim(s) and counterclaims fairly and thoroughly, supplying the most relevant data and 
evidence for each while pointing out the strengths and limitations of both claim(s) and 
counterclaims in a discipline‐appropriate form that anticipates the audience’s 
knowledge level, concerns, values, and possible biases. Use words, phrases, and 
clauses as well as varied syntax to link the major sections of the text, create cohesion, 
and clarify the relationships between claim(s) and reasons, between reasons and 
evidence, and between claim(s) and counterclaims. Establish and maintain a formal 
style and objective tone while attending to the norms and conventions of the discipline 
in which they are writing. Provide a concluding statement or section that follows from 
or supports the argument presented. 

11-12.WHST.9 Draw evidence from informational texts to support analysis, reflection, and research. 
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DEBATE INSTRUCTIONS/FORMAT 

Day(s) Before Debate: 

Students have been split up into pro/con groups. Students read the position statements given in the 

pamphlet and analyze the arguments that were made. Students will use note taker worksheet to select 

three arguments from the pamphlet, explaining why they are strong arguments. After explaining three, 

students will reconvene with their groups and each student will select one argument to focus on. Each 

student in group should focus on a different argument so their team has lots of ideas to discuss during 

the debate. Based on their notes, students will spend the rest of class time/at home working on their 

three-paragraph position papers. Students also should divide themselves into roles for the debate, such 

as which person will deliver an introductory statement, who will bring up what arguments, and who will 

deliver the concluding statement. 

Day of Debate: 

Students will divide their desks into two sides. The pro-Prohibition side will deliver their opening 

statement first, followed by the anti-Prohibition side delivering their opening statement. Each opening 

statement has a maximum of one minute. After opening statements, the pro-Prohibition side will deliver 

an argument they learned from reading the pamphlet. Students will then alternate sides delivering 

different arguments and rebuttals until each student from each side has spoken. Each 

argument/rebuttal has a maximum of 30 seconds. After all arguments have concluded, the pro-

Prohibition side with deliver their closing statement, followed by the anti-Prohibition side’s closing 

statement. Each closing statement will have a maximum of one minute. 

IN CASE THE DEBATE STALLS, here are some guiding questions that the teacher/moderator may ask: 

What is a social/economic reason why people should vote for your side? 

Are there any statistics your group has found to support your claim? 

Has the Prohibition movement been successful in other parts of the country? 

What would be some of the (positive or negative) consequences of approving Prohibition? 

How will alternate uses for alcohol (science, medicine, religion, etc.) be affected? 

Will approving Prohibition promote crime or deter crime? 

Up to teacher’s discretion: winning debate team(s) receiving bonus points or extra credit based upon 

soundness of arguments and/or preparedness of team. 
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RUBRICS 

Note Taker Guide 

5 4 3 2 1 

Worksheet is 
complete. Three 
arguments and 
counterarguments 
have been chosen. 
Student was 
thoughtful in 
analyses of 
arguments. 

Worksheet is 
complete. Three 
arguments and 
counterarguments 
have been chosen, 
but student was 
not very 
thoughtful in 
analyses. 

Worksheet is 
incomplete and 
lacking a few 
arguments and 
counterarguments. 
However, 
completed 
analyses are 
thoughtful. 

Worksheet is 
incomplete, 
lacking a few 
arguments and 
counterarguments, 
and the completed 
analyses are not 
thoughtful. 

Worksheet is 
incomplete, 
lacking several 
arguments and 
counterarguments, 
and the completed 
analyses are not 
thoughtful. 

 

Debate 

20 15 10 0 

Student participated in 
debate extensively. 
Student delivered 
argument without much 
reference to notes, was 
eloquent and clearly 
well-versed in the 
content. Student was 
engaged and 
considered opposing 
viewpoints/rebutted. 

Student participated in 
debate. Student 
delivered argument 
without much reference 
to notes and clearly 
understood their 
argument well. 
However, student did 
not participate more 
than this. 

Student participated in 
debate. Student 
delivered argument 
with much reference to 
notes/read word for 
word. Student did not 
engage in debate past 
delivering their 
argument. 

Student did not 
participate in debate. 

 

Paper Introduction 

5 3 1 

Paper has a welcoming 
introduction that includes a brief 
background on the topic of 
Prohibition and its significance. 

Paper has an introduction that 
generalizes the issue and does 
not present much information. 

Paper has no introduction and 
instead only has a thesis 
statement. 

 

Paper Thesis 

5 3 0 

Paper has strong thesis that 
clearly outlines the argument 
and its relation to passing/not 

Paper has a weak thesis that 
mentions the student’s chosen 
argument and hints at relevance 

No thesis is present. 



P a g e  | 6 

 

   
 

passing Prohibition. to the issue of Prohibition. 

 

Paper Body Paragraph 

15 10 5 

Student explains, breaks down, 
and analyzes their argument and 
uses it to clarify in detail as 
justification for/against 
Prohibition. Paragraph is at least 
4-5 sentences. 

Student explains, breaks down, 
and analyzes their argument and 
uses it to clarify in detail as 
justification for/against 
Prohibition. However, the 
paragraph is less than four 
sentences long. 

Student attempts to, but does 
not clearly explain their chosen 
argument as reasoning 
for/against Prohibition. 
Paragraph is less than four 
sentences long. 

 

Paper Conclusion 

5 3 0 

Paper has a strong conclusion 
that re-summarizes their 
argument as sound reasoning 
for/against Prohibition. Paper 
has an effective closing 
sentence. 

Paper attempts to re-summarize 
the main argument but does not 
successfully relate their 
argument back to the issue of 
Prohibition. Paper does not have 
a very effective closing sentence. 

Paper has no conclusion. 

 

Paper Grammar 

5 3 1 

Paper uses flawless or near-
flawless grammar, syntax, 
spelling, and punctuation 
throughout. Writing is legible. 
Sentence fluency is strong. Easy 
to read. 

Paper has some grammar, 
syntax, spelling, sentence 
fluency, and/or punctuation 
errors throughout, but generally 
is still readable. 

Paper is disorganized, has 
numerous grammar, syntax, 
spelling, sentence fluency, 
and/or punctuation errors that 
make it difficult to read and 
understand. 

 

Note Taker: __________/5 points 

Debate: __________/20 points 

Paper: __________/35 points 

 

TOTAL: ___________/60 points 


